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Abstract: This paper presents a conceptual perspective on the significance of multilingualism in second
language acquisition. This paper examined the advantages and obstacles of multilingualism, as well as
the tactics and metacognitive processes involved, to attain a greater comprehension of its significance
in language acquisition and learning. Multilingualism enhances metalinguistic awareness, cultural
awareness, and cognitive skills and adaptability. This research identifies challenges like language
interference and domination, as well as inadequate support and training for multilingual-ism, which
must be addressed through appropriate measures. This research also acknowledges the sociocultural
variables influencing multilingualism and language acquisition, including acculturation, motivation, and
cultural knowledge. This indicates that language acquisition is a multifaceted process that cannot be
effectively achieved without the assistance of others. The findings have educational consequences,
advocating for policies and strategies that promote multilingualism to achieve competency in the target
language. Multilingualism could strategically enhance the language acquisition process by cultivating a
multilingual-friendly learning environment. Teacher interventions are advocated to foster
multilingualism and metacognition in language learning and acquisition. Empowering multilingual 1.2
learners enhances the overall language proficiency of students.
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1. Introduction

Multilingualism is increasingly recognized in the realm of second language (L.2)
acquisition, as it facilitates connections between learners and speakers across diverse linguistic
environments (Cook & Wei, 2016). This research offers a metacognitive analysis of
multilingualism regarding 1.2 acquisition, emphasizing the interplay between metacognitive
processes, language learning strategies, and the advancement of language proficiency. This
review employs metacognition and L2 acquisition theoretical frameworks to elucidate the
advantages, challenges, and pedagogical implications of multilingualism in L2 learning,

Multilingualism influences L2 acquisition by contesting conventional monolingual
frameworks and embracing linguistic intricacy. This work examines how multilingual
individuals cultivate distinctive multicompetence, differing from additive bilingual theories,
wherein existing languages augment rather than impede the acquisition of new ones
(Estremera, 2017). Multilingualism perceives L2 acquisition comprehensively, incorporating
metalinguistic awareness and cross-linguistic tactics spanning speaker, language, and context
(Estremera, 2023). In contrast to sequential L1-to-L.2 theories, multilingual acquisition
promotes creativity via translanguaging and dynamic competence. Prominent frameworks
such as multicompetence dismiss the native-speaker ideal, asserting that multilingual
individuals are fundamentally distinct learners (Cook & Wei, 2016). The multilingual turn
underscores the educational integration of languages for enhanced efficiency (Estremera &
Gonzales, 2021).

Along this line, a rich theoretical framework that emphasizes cognitive benefits and
dynamic language exchanges is provided by multilingualism in L2 learning (Yao et al., 2025).
Due to changes in policy and worldwide migration, its relevance has increased. Furthermore,
by emphasizing improved executive skills like working memory and cognitive flexibility from
handling several languages, multilingualism reframes L2 acquisition beyond monolingual
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theories (Thao et al., 2023). Theories that also integrate metalinguistic awareness and transfer
effects across repertoires, like the bi/multilingual turn, see second language acquisition (SLA)
as late multilingualism. Consequently, by supporting dynamic, usage-based frameworks where
previous languages enable pattern identification across typological distances, this contradicts
conventional Universal Grammar based assumptions (Cong-Lem, 2025). Furthermore,
current research supports the value of multilingualism. Despite migration and tech-driven
diversity, 2025 UNESCO study addresses 250 million out-of-school adolescents and calls for
multilingual education policy for inclusion. Hence, the need for democratic, culturally
responsive in multilingual pedagogy is highlighted by a trend in digital-age paradigms.

In the context of this article, it elucidates the relationship between multilingualism and
L2 competency, contributing to the current literature on the cognitive and metacognitive
processes involved in the multilingual language learning experience (Jessner & Allgiuer-
Hackl, 2022; Dolas et al., 2022). This paper seeks to enhance the knowledge of the language
learning process in intricate linguistic contexts by thoroughly examining aspects associated
with multilingualism and SLA. This review is pertinent for educators as it advocates
instructional strategies that can effectively assist multilingual learners and improve the
language acquisition process.

2. Multilingualism: Definition and Scope

In the context of this paper, using more than two languages by individuals or
communities and creating dynamic repertoires that go beyond isolated systems is known as
multilingualism (Raoofi et al., 2014). It is holistic in character, combining social, emotional,
cognitive, and linguistic aspects with co-activation and multidirectional interactions
experiences (Braad et al., 2022; Marantika, 2021). In effect, the scope covers everything from
societal levels, such as migration-driven superdiversity and digital connectivity, to individual
proficiency (e.g., metalinguistic awatreness facilitating 1.2 transfer).

It correspondingly includes interferences and positive transfers (pattern recognition),
which help to shape intricate interlanguages in SLA. In light of UNESCO’s push for
multilingual education, it responds to the demands of the twenty-first century for intercultural
competency on a global scale (Li & Yuan, 2021; Ruiz de Zarobe & Smala, 2020; Reitbauer et
al., 2018). The adoption of translanguaging to break monolingual pre-conceptions and enable
flexible LL1 use for scaffolding and identity affirmation has likewise been underscored. As a
recommendation, there is a need to create curriculum that incorporate content and language
integrated learning, multimodal resources, and cross-linguistic challenges to improve content
and L2 acquisition (Estremera, 2017).

This paper therefore affirms to adopt translanguaging pedagogy, allowing strategic L1
use to scaffold L2 tasks and build metalinguistic awareness. Integration of cross-linguistic
comparisons via tasks highlighting transfer as well as boosting pattern recognition have also
been necessary. The use of multimodal instruction with visuals and technology will also
promote diverse proficiency levels.

3. Advantages and Benefits of Multilingualism

Proficiency in multiple languages offers distinct advantages, particularly in the realm of
language acquisition. Research indicates that multilingualism confers an advantage in the
acquisition of a second language (Asne & Estremera, 2025). This is ascribed to the viewpoint
that proficiency in multiple languages cultivates an individual’s ability to discern linguistic
patterns, excel in language analysis, and comprehend language structures. Multilingualism can
markedly enhance the communication abilities, cultural awareness, cognitive processing, and
overall linguistic proficiency of the learner (Estremera, 2024; Haukds et al., 2024; Drobot,
2022).

When educators and students comprehend the advantages of multilingualism and its
integration in language acquisition, policies and practices may be adjusted to foster an
environment supportive of multilingual learners. With the foregoing claims, this paper
underscores that multilingualism yields cognitive advantages like enhanced executive
function, working memory, cognitive flexibility, delayed dementia onset, and superior
problem-solving.

Communally, it fosters empathy, intercultural competence, and creativity through
diverse perspectives. Conversely, challenges monolingual SLA models, supporting dynamic
systems theory where repertoires enable positive transfer and multi-competence. It therefore
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reinforces the multilingual pedagogy, emphasizing holistic language activation. Most
significantly, leveraging home languages via translanguaging for scaffolding L2 tasks, boosts
metalinguistic awareness. To this effect, an inclusive curriculum with cross-linguistic activities
and portfolios to affirm identities, enhance motivation and equity are indispensable.

4. Challenges Faced by Multilingual L2 Learners

Multilingualism offers numerous benefits in SLA; yet, it presents certain concerns and
challenges. Prior research emphasized the potential for first language interference or cross-
linguistic interference, which can impede the acquisiion of a new target language, as
multilingual L2 learners may experience confusion when the target language exhibits
significant similarities and differences with a previously learned language (De Bruin et al.,
2023; Guamos & Estremera, 2025). When a more dominant language exists alongside other
acquired languages, maintaining proficiency in all languages can be challenging. 1.2 learning
may be impeded when language instruction does not align with the learner’s main language
(Habok & Magyar, 2020). Lartec et al. (2014) further underscored the importance of training
language educators to effectively manage multilingual learners.

This may impact the efficiency and participation of the class, potentially resulting in a
decline in language proficiency (Sevilla & Estremera, 2025). Awareness of these issues is
crucial for teachers and students to select suitable tactics and materials for the L2 acquisition
process. This paper emphasizes that multilingual 1.2 learners facing linguistic challenges like
crosslinguistic interference, phonological/syntactic mismatches, and vocabulary gaps from
typological distances are some of the challenges in multilingual learning spaces. Cognitively,
the divided attention across co-activated languages causes processing overload; socially, they
encounter bias, isolation, and limited access to resources. Thus, a targeted intervention along
cross-linguistic explicit instruction, multimodal scaffolding, and anxiety-reducing strategies
like peer pairing are significant to build confidence and equity in multilingual classrooms.

5. Multilingualism and Language Awareness

In their review about the interplay of multilingualism and language awareness,
Finkbeiner and White (2017) suggested that due to the advancement of the scope of
multilingualism and language over the years, it becomes more apparent that these two
concepts could be combined to improve language education and learning. When people are
more aware of the structure and contextual usage of language, they could learn other
languages better thus, could help people become multilingual. In a different prospective,
being multilingual also enables learners to become more aware of the nature and roles of the
language in the society (Jalmasco & Estremera, 2025; Okal, 2014). Improving multilingualism
and language awareness would positively impact the student’s language learning experience
and outcomes. As language learners and teachers recognize the influence these key concepts
have, they could leverage these so students could be more involved in their language learning.

To put emphasis, this paper argues that multilingualism fosters heightened language
awareness, enabling learners to analyze linguistic structures, notice patterns, and reflect on
language use across repertoires. It similatly supports the multilingual turn in SLA, where
metalinguistic awareness emerges from multi-competence, enhancing transfer and explicit
knowledge over monolingual baselines. Thus, for teachers, incorporation of awareness-raising
tasks like cross-linguistic comparisons and language portraits to boost noticing skills,
motivation, and autonomy in diverse L2 classrooms have been vital to promote SLA
inclusivity.

6. Sociocultural Factors Affecting Multilingualism

Language is also a way of cultural expression and carries a lot of social elements; thus, it
is intelligible that these two could language acquisition as a whole. Sociocultural factors such
as acculturation, motivation, and cultural learning could affect multilingual 1.2 learners (Jia et
al., 2017). For example, when a person tries to learn a language, acculturation can play a
significant part on the success of language acquisition. Acculturated individuals could
understand the speakers of target language better giving them more opportunity to engage in
conversations and practice the language (Estremera & Gonzales, 2025; Salih, 2021; Sanchez-
Hernandez, 2018). Understanding that these sociocultural factors could influence language
learning, teachers and students could be able to create a learning environment that promotes
interaction and collaboration and cultural awareness for the overall improvement of language
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acquisition.

As an affirmation, this paper accentuates those sociocultural factors like language
hierarchies, cultural identity conflicts, power imbalances, and resource inequities shape
multilingualism, often marginalizing minority languages (Busse et al., 2020). Theoretically, this
affirmation aligns directly with Vygotskyan sociocultural theory, considering language
learning as mediated by social interactions, identities, and communities of practice. It nurtures
transdisciplinary frameworks integrating context over decontextualized cognition.
Pedagogically, it promotes inclusive translanguaging to affirm identities; contextualize lessons
with local cultures; train teachers in culturally responsive strategies; and foster community
partnerships for resource equity, in the long run.

7. Conclusions

This research examines several facets of multilingualism concerning L2 acquisition.
Exploring the benefits of multilingualism, its strategies, challenges, and metacognitive
processes shows that multilingualism offers more advantages in language learning as it enables
learners to develop different linguistic abilities. Multilingual L2 learners, as indicated by this
study’s findings, possess the potential to succeed in acquiring their target language due to their
enhanced ability to analyze language, discern patterns, and comprehend structures.
Multilingualism enhances linguistic and cultural awareness, communication abilities, and
general language ability, resulting in mastery of a second language. Multilingualism can
significantly improve the L2 acquisition process and outcomes, thereby holding substantial
educational consequences. Language educators and learners must optimize the benefits of
multilingualism to comprehend their target language, enhance confidence in their linguistic
proficiency, and take responsibility for their own education. This indicates that suitable
pedagogical strategies must be employed to incorporate pupils varied linguistic capabilities.
Furthermore, emphasizing the cultivation of language awareness through metacognitive
strategies may enhance multilingualism and SLA; therefore, meticulous planning and
execution of suitable strategies are essential to ensure that the learning environment fosters
multilingualism.

In conclusion, this paper highlights that with an awareness of how the preceding
sociocultural elements may affect language learning, educators and learners can design a
classroom setting that fosters communication, teamwork, and cultural sensitivity to enhance
language learning in general. This research upholds those sociocultural factors, such as power
disparities, cultural identity conflicts, linguistic hierarchies, and resource inequities, form
multiculturalism and frequently marginalize minority languages. This assertion is theoretically
consistent with Vygotskyan sociocultural theory, which views language acquisition as
mediated by identities, social relationships, and communities of practice. Transdisciplinary
frameworks that integrate context over decontextualized cognition are fostered by it.
Pedagogically, it nurtures inclusive translanguaging to affirm identities; contextualize lessons
with home-grown cultures; train educators in ethnically responsive strategies; and foster
community partnerships for resource equity.
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