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Abstract: Ho Chi Minh’s philosophy of human development occupies a foundational position in 

Vietnamese revolutionary thought, yet its potential contributions to the international discourse on 

human resource development remain largely unexplored. This study employs qualitative documentary 

analysis to examine the core components of Ho Chi Minh’s thought on human development as 

articulated in his published writings, and to assess their contemporary relevance for building high-

quality human resources in Vietnam. The thematic analysis identifies three interconnected 

philosophical pillars: holistic education integrating moral and intellectual formation, the dialectical unity 

of virtue and professional competence, and lifelong learning as a social imperative. Through 

comparative engagement with human capital theory, the capability approach, and the lifelong learning 

paradigm, the study demonstrates that Ho Chi Minh’s philosophy addresses dimensions of human 

development that both converge with and extend beyond these established international frameworks. 

The findings indicate that his integrated vision of human development, which refuses to separate 

economic productivity from ethical formation or technical competence from moral responsibility, 

provides a coherent philosophical foundation for Vietnam’s contemporary strategy of high-quality 

human resource development in the context of the Fourth Industrial Revolution and deepening 

international integration. The study contributes to the growing recognition that non-Western 

intellectual traditions offer substantive resources for enriching the global understanding of human 

development. 
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1. Introduction 
The conditions under which nations develop their human resources have changed 

qualitatively in the twenty-first century. Artificial intelligence, the Internet of things, big-data 
analytics, and advanced automation have converged into what Schwab (2016) termed the 
Fourth Industrial Revolution, a transformation whose speed, scope, and systemic reach 
distinguish it from its predecessors. What it ultimately exposes is a shift in the locus of 
competitive advantage: a workforce able to adapt, innovate, and judge soundly amid 
uncertainty now weighs as heavily as natural endowments or physical capital. The World 
Economic Forum’s Future of Jobs Report 2025 projects that structural change will affect 22 
percent of jobs by 2030 and transform 39 percent of workers’ core skills within five years, 
while 85 percent of surveyed employers place reskilling and upskilling at the center of their 
workforce strategy (Shaji George et al., 2025). According to International Labour 
Organization (2026), lifelong learning is now a strategic policy imperative rather than an 
individual option, these findings point beyond technical proficiency: the human resources in 
demand are defined as much by ethical judgment, creativity, and continuous learning as by 
specialized skill. 

These global tendencies take a specific form in Vietnam. Nearly four decades of growth 

since the Đổi Mới (Renovation) reforms of 1986 have brought the country to a more 
demanding transition, from a model resting on abundant low-cost labor to one driven by 
knowledge, innovation, and higher value added (Nguyen, 2025). Whether this transition 
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succeeds is, at root, a question of human quality. Cao (2024), writing for the Communist Party 
of Vietnam’s Central Theoretical Council, situates the human resource requirements for 
national development toward 2030 and the vision for 2045 exactly here: as the advantage of 
cheap labor erodes and low-skill work contracts, escaping the middle-income trap depends 
on a workforce equal to a knowledge economy. The same analysis is candid about the 
obstacle, noting that the share of trained workers remains low and that theoretical knowledge 
still outpaces practical competence (Phuc et al., 2025). Quantitative expansion of schooling 
thus cannot meet the need on its own; what is required is a workforce in which professional 
competence is joined to moral integrity, digital literacy, creative thinking, and readiness for 
international integration. 

International scholarship offers several frameworks for interpreting human resource 
development, each illuminating one facet while leaving others underdeveloped. Human 
capital theory, in the formulations of Schultz (1961) and Becker (1993), treats education and 
training as investment yielding measurable returns, yet tends to subordinate the person to 
productivity. The capability approach of Sen (1999), elaborated through the human 
development paradigm of ul Haq (1995), reverses that emphasis and redefines development 
as the expansion of substantive freedoms. Some scholars (Nigar et al., 2025) and the United 
Nations Development Programme (2025) has recently carried this logic into the age of 
artificial intelligence, holding that technology widens or narrows human capabilities according 
to the choices societies make. Delors et al. (1996) integrate such concerns around four pillars: 
learning to know, to do, to live together, and to be. Each tradition, however, took shape 
within its own intellectual horizon, so that none alone furnishes a complete account of human 
development. 

Within Vietnamese scholarship, Ho Chi Minh’s thought (1890-1969) on human 
development has long been studied (Diem, 2025; Lai, 2024). Beyond his role as a political 
strategist, Ho Chi Minh reflected systematically on education, moral formation, and the place 

of the human being in social progress; his collected writings, the multi-volume Toàn tập 
(Complete Works), tie education to national development, bind moral integrity to 
professional competence, and treat learning as a lifelong task. Recent work has returned to 
these themes with renewed purpose. Tran Van Giau (2023) and Ha Thanh Pham (2023) 
placed Ho Chi Minh’s thought within the wider currents of Vietnamese and world intellectual 
history. Trinh (2025), Nguyen and Nguyen (2025) re-read his philosophy of education for the 

present, drawing out its insistence on the unity of virtue (đức) and talent (tài), on 
comprehensive formation, and on lifelong learning, and affirming its value for orienting high-
quality human resource development as the country enters a new stage. That this concern is 
not merely local is evident in the international literature, where the bibliometric mapping by 
Tran (2024) reveals the cultivation of high-quality human resources to be a rapidly expanding 
field in knowledge-based economies. 

For all their value, these two bodies of work have developed in relative isolation from 
each other, and it is in that separation that the present study locates its problem. Vietnamese 
scholarship has clarified Ho Chi Minh’s philosophy largely on its own terms, while the 
international frameworks have been elaborated without reference to it; few studies have 
placed his thought in sustained dialogue with human capital theory, the capability approach, 
or the lifelong-learning tradition. The cost of this separation runs in both directions. On one 
side, the contribution that Ho Chi Minh’s integrated conception of the human being might 
make to the global conversation on human resource development remains largely 
unexamined. On the other, the bearing of his philosophy on a concrete and pressing task, the 
building of high-quality human resources under the conditions of the Fourth Industrial 
Revolution and deepening international integration, has received little systematic attention. A 
philosophy that unites moral and professional formation and treats learning as lifelong speaks 
directly to the deficiencies that contemporary analyses of Vietnam’s workforce identify, yet 
that correspondence has not been worked out with the rigor it warrants. 

From this problem the study sets itself two connected tasks. The first is interpretive: to 
identify and analyze the core components of Ho Chi Minh’s philosophy of human 
development as they appear in his published writings, with particular attention to holistic 
education, to the dialectical relation between virtue and talent, and to lifelong learning. The 
second is evaluative: to assess the contemporary relevance of these principles, examining their 
bearing on Vietnam’s strategy for high-quality human resource development and reading 
them against the international theoretical debate. Pursued together, the two tasks support a 
single claim: that Ho Chi Minh’s thought is not merely an object of historical interest but a 
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living intellectual resource, capable of informing national policy and of contributing to the 
wider discussion of what it means to develop human potential in an era of profound 
transformation. 

2. Materials and Methods 
This study adopts a qualitative research design grounded in documentary analysis to 

examine Ho Chi Minh’s philosophy of human development and its contemporary relevance 
for high-quality human resource development in Vietnam. The choice of a qualitative 
approach is deliberate: the research questions concern the interpretation of philosophical 
texts, the identification of thematic patterns within a body of thought, and the contextual 
application of those patterns to present-day policy challenges. These objectives require 
interpretive depth rather than statistical generalization. 

The source material is organized into three functional categories. The primary sources 

consist of Ho Chi Minh’s Toàn tập (Complete Works), specifically the volumes covering the 
periods of national reconstruction and socialist development (Volumes 4, 5, 6, 9, 10, 12, and 
13), where his reflections on education, moral cultivation, and human development are most 
extensively elaborated. These texts provide direct access to the philosophical formulations 
that constitute the object of analysis. The secondary sources comprise the existing body of 
Vietnamese and international scholarship outlined in the Introduction, which serves a dual 
function: the Vietnamese studies supply established interpretive frameworks through which 
Ho Chi Minh’s philosophy has been understood domestically, while the international 
theoretical works provide comparative reference points for the Discussion. The contextual 
sources, including official policy documents and empirical data from international 
organizations, ground the analysis in current socioeconomic conditions. 

The analysis proceeds in two stages. In the first, thematic analysis is applied to Ho Chi 
Minh’s primary texts to identify and systematize the core components of his philosophy of 
human development. Rather than treating individual quotations in isolation, this stage traces 
how recurring themes emerge, interact, and form a coherent intellectual framework across 
different texts and historical periods. Three principal themes are identified through this 
process: holistic education, the dialectical unity of virtue and talent, and lifelong learning. In 
the second stage, a historical-logical method is employed to examine how these themes have 
been inherited, adapted, and applied in Vietnam’s contemporary human resource 
development strategies. This method attends to both the historical specificity of Ho Chi 
Minh’s thought and the logical connections between his philosophical principles and present-
day policy imperatives. The comparative dimension of this stage draws on the international 
theoretical frameworks introduced earlier to illuminate both the distinctive contributions and 
the universal resonances of Ho Chi Minh’s approach. 

The study focuses on the philosophical dimensions of Ho Chi Minh’s thought 
concerning human development rather than the full breadth of his political or economic 
thought, and the analysis is confined to published texts. As a qualitative documentary study, 
the findings are interpretive in nature and do not claim causal generalizability. The translations 
of Ho Chi Minh’s writings from Vietnamese to English, while carefully rendered, inevitably 
involve a degree of interpretive mediation that readers should bear in mind.  

3. Results 
The thematic analysis of Ho Chi Minh’s writings reveals a philosophy of human 

development that is both internally coherent and remarkably multidimensional. Three 
interconnected themes constitute the structural pillars of this philosophy: a conception of 
education as holistic formation rather than mere knowledge transmission, an insistence on 
the dialectical inseparability of moral integrity and professional competence, and a vision of 
learning as a lifelong social imperative. Each of these themes is examined in turn below, with 
attention to both its internal logic and its place within the broader architecture of Ho Chi 
Minh’s thought. 

3.1. Holistic Education: The Unity of Moral and Intellectual Formation 

Ho Chi Minh’s understanding of education resists reduction to any single pedagogical 
function. Throughout his writings, education appears not as a discrete institutional activity 
but as the foundational process through which individuals acquire the capacity to contribute 
meaningfully to society. This conception becomes most visible in his sustained engagement 

with the relationship between what he termed as hồng (moral-political consciousness) and 
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chuyên (professional expertise), two qualities that he regarded not as competing priorities but 
as co-constitutive dimensions of a fully developed person. 

The significance of this formulation lies in what it rejects. By insisting that moral 
formation and technical competence develop together rather than sequentially, Ho Chi Minh 
departed from educational models that treated character education and vocational training as 
belonging to separate domains. In his framework, a technically proficient individual who lacks 
ethical grounding is not merely incomplete but potentially dangerous, while a morally upright 
individual who lacks practical competence is rendered socially ineffective. The educational 
process, therefore, must cultivate both dimensions simultaneously, each reinforcing the other 
in a continuous cycle of development. 

Ho Chi Minh situated this pedagogical vision within a broader understanding of the 
relationship between education and national development (Nguyen et al., 2025). He stated 
with characteristic directness: “Without education, without cadres, there can be no talk of 
economic or cultural development” 1  (Ho Chi Minh, 2011b, p. 345). This formulation 
positions education not as one sector among many but as the precondition for progress in all 
other sectors. The logic is structural rather than merely correlative: economic and cultural 
development do not simply benefit from education; they depend on it as their generative 
foundation. In an era when many developing nations debated whether to prioritize economic 
growth or educational investment, Ho Chi Minh’s position was unequivocal in treating the 
latter as the condition of possibility for the former. 

The content of education, in Ho Chi Minh’s view, must reflect this foundational role. 
He envisioned an educational program encompassing “revolutionary morality, socialist 
consciousness, culture, science and technology, labor and production”2 (Ho Chi Minh, 2011c, 
p. 647). What is notable about this formulation is not simply the breadth of its scope but the 
integration it implies. Each element exists in relation to the others: scientific knowledge serves 
productive labor; productive labor is guided by moral purpose; moral purpose is informed by 
cultural understanding. The curriculum Ho Chi Minh envisioned was not a collection of 
separate subjects but an integrated system in which each component draws meaning from its 
connections to the whole. 

Perhaps the most distinctive element of Ho Chi Minh’s educational philosophy is the 
purpose he assigned to learning itself. “To study is to work, to be human, to be a cadre. To 
study is to serve the collective, the class, the people, the Fatherland, and humankind”3 (Ho 
Chi Minh, 2011a, p. 208). This statement establishes a hierarchy of educational purposes that 
moves outward from the individual to the universal. Learning begins with the acquisition of 
practical capacity (“to work”), deepens into the formation of character (“to be human”), 
extends into social responsibility (“to serve the collective”), and ultimately reaches its fullest 
expression in service to all humanity. The trajectory from personal development to universal 
service reflects a conception of education that transcends instrumental rationality without 
abandoning practical relevance. 

Equally central to Ho Chi Minh’s educational thought is his insistence on the unity of 
theory and practice. He consistently argued that knowledge divorced from application 
produces neither genuine understanding nor social benefit. This principle carried direct 
implications for pedagogical method: learning should occur not only in classrooms but 
through engagement with real-world problems, and the validity of knowledge should be tested 
against its capacity to improve concrete conditions. In the context of workforce development, 
this emphasis on practice-oriented education anticipates contemporary approaches such as 
experiential learning, project-based pedagogy, and workplace-integrated training that have 
become central to human resource development strategies worldwide. 

3.2. The Dialectical Unity of Virtue and Talent 

If Ho Chi Minh’s educational philosophy establishes the general framework for human 

development, his treatment of the relationship between virtue (đức) and talent (tài) provides 
its ethical core (Diepi, 2025). This relationship occupies a central position in his thought, and 
the formulations he devoted to it reveal a thinker grappling with one of the enduring tensions 
in any theory of human excellence: how to ensure that capability serves rather than 
undermines the common good. 

 
1 The quotation was translated by the author. 

2 Translated by the author. 

3 Author’s translation from Vietnamese.  
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Ho Chi Minh expressed this concern with a clarity that leaves little room for ambiguity: 
“Talent must be accompanied by virtue. Talent without virtue leads to corruption and causes 
harm to the state” 4  (Ho Chi Minh, 2011b, p. 345). The structure of this argument is 
consequentialist in a precise sense: the problem with unmoored talent is not that it violates 
an abstract moral principle but that it produces concrete social damage. Professional 
competence, when exercised without ethical restraint, becomes a vehicle for the pursuit of 
private interest at public expense. The observation carries particular weight in the context of 
nation-building, where the individuals entrusted with the greatest responsibilities also possess 
the greatest opportunities for abuse. 

Yet Ho Chi Minh was equally attentive to the opposite imbalance. He observed: “Virtue 
without talent is like a Buddha sitting in a temple, of no help to anyone”5 (Ho Chi Minh, 
2011b, p. 346). This metaphor is carefully chosen. The figure of the Buddha in the temple is 
not criticized for lacking goodness; rather, the criticism falls on the social uselessness that 
results when moral excellence is not coupled with the practical ability to translate good 
intentions into effective action. The implication is that virtue, however admirable in itself, 
fulfills its social function only when it operates through competence. 

The relationship Ho Chi Minh described between virtue and talent is therefore not one 
of simple coexistence but of mutual dependence (Diepi, 2025; Dung & Hong, 2025). Neither 
quality can perform its proper function without the other, and the absence of either produces 
a characteristic form of social dysfunction. This dialectical framing transforms the question 
from a matter of personal cultivation into a structural principle of human resource 
development: any system that cultivates talent without attending to moral formation, or that 
emphasizes moral education without developing practical competence, will generate 
predictable failures. 

Ho Chi Minh further understood moral development not as a fixed state to be achieved 
but as a continuous process requiring sustained effort. He compared it to the refining of 
precious materials: moral character, “like jade, shines brighter with polishing; like gold, 
becomes purer with smelting”6 (Ho Chi Minh, 2009, p. 239). This metaphor conveys two 
related ideas. First, moral development is progressive rather than binary; it admits of degrees 
and improves through sustained engagement. Second, the process of refinement requires 
friction and pressure; moral character strengthens not through comfort but through the 
discipline of confronting challenges. These observations align the cultivation of virtue with 
the broader developmental logic of Ho Chi Minh’s thought, in which growth at every level 
proceeds through the active resolution of tensions rather than the avoidance of difficulty. 

3.3. Lifelong Learning as a Social Imperative 

The third pillar of Ho Chi Minh’s philosophy of human development extends the 
temporal horizon of education beyond the boundaries of formal schooling (Kien, 2025). His 
conception of lifelong learning represents not simply an endorsement of continued study but 
a principled argument that learning is coextensive with the entirety of human social life. 

Ho Chi Minh articulated this principle in terms that are both philosophical and practical: 
“Learning is a lifelong endeavor... No one can claim to know enough. The world changes 
daily, our people progress daily, and so we must continue to study and practice to keep pace 
with the people”7 (Ho Chi Minh, 2011a, p. 134). Several features of this formulation deserve 
attention. The claim that no individual can possess sufficient knowledge is not presented as a 
concession to human limitation but as a recognition of the dynamic character of the world 
itself. Because reality is in constant transformation, knowledge adequate to one moment 
becomes insufficient for the next. Learning, therefore, is not a remedy for ignorance but a 
permanent condition of effective engagement with a changing environment. 

This understanding carries direct implications for how societies organize their 
educational systems. If learning is genuinely lifelong, then educational institutions cannot be 
designed exclusively around the preparation of youth for entry into the workforce. They must 
instead provide frameworks for continuous development that extend across the full arc of 
professional life. Ho Chi Minh expressed this idea with particular force when he warned: “As 

 
4 English translation by the author. 

5 Translated by the author. 

6 Author’s translation from Vietnamese. 

7 English translation by the author. 
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society advances, work increases, and machinery becomes more sophisticated. If one refuses 
to learn, one falls behind; and to fall behind is to be eliminated”8 (Ho Chi Minh, 2011c, p. 
333). The language of elimination may appear stark, but the underlying observation has 
proved prescient. In economies shaped by accelerating technological change, the practical 
consequences of failing to update one’s knowledge and skills are indeed severe, as 
contemporary labor market data consistently confirms. 

Ho Chi Minh also recognized that the consequences of learning and ignorance extend 
beyond the individual to the collective. He stated: “An ignorant nation is a weak nation”9 (Ho 
Chi Minh, 2002, p. 8). This formulation establishes a direct connection between the 
intellectual development of individuals and the strategic capacity of the nation. The weakness 
he described is not metaphorical; a nation whose population lacks the knowledge and skills 
to participate in modern economic, technological, and political processes is materially 
disadvantaged in its relations with more educated societies. The implication is that investment 
in lifelong learning is not merely a matter of individual self-improvement but a dimension of 
national security and sovereignty in the broadest sense. 

Regarding the method of lifelong learning, Ho Chi Minh consistently emphasized the 
role of practical experience as a source of knowledge (Phan, 2022). He argued that learning 
occurs not only through formal instruction but through engagement with work, observation 
of others, and reflection on lived experience. This approach transcended the classroom-
centered models of education that predominated in his era, anticipating what contemporary 
educational scholarship describes as experiential learning, workplace learning, and 
community-based knowledge construction. By locating knowledge production in the 
encounter between the learner and the concrete conditions of social life, Ho Chi Minh 
articulated an epistemological position that gives equal standing to theoretical and practical 
modes of understanding. 

Taken together, the three themes examined in this section constitute a coherent and 
internally consistent philosophy of human development. Holistic education provides the 
foundational process, the dialectical unity of virtue and talent establishes the ethical standard, 
and lifelong learning ensures the continuity and adaptability of development across time. 
These three dimensions do not merely coexist; they reinforce one another in a structure where 
each element both depends on and strengthens the others. 

3.4. Contemporary Application: High-Quality Human Resource Development in Vietnam 

The philosophical foundations examined in the preceding sections were formulated in 
response to the specific conditions of twentieth-century Vietnam, yet their structural logic 
addresses challenges that have intensified rather than diminished with time. As Vietnam 
pursues industrialization, modernization, and deeper integration into the global economy, the 
question of how to develop a workforce that is simultaneously technically proficient, ethically 
grounded, and capable of continuous adaptation has become a matter of strategic urgency. 
This section examines how the three pillars of Ho Chi Minh’s philosophy of human 
development have informed and can further inform Vietnam’s approach to building high-
quality human resources in the current period. 

The first pillar deals with reforming education toward holistic human development 
(Nicholson et al., 2026). The principle that education must cultivate the whole person rather 
than merely transmit specialized knowledge has found concrete expression in Vietnam’s 
recent educational reform agenda. According to the 13th National Congress (Communist 
Party of Vietnam, 2021) identified high-quality human resource development as one of three 
strategic breakthroughs for the country’s development in the 2021-2030 period, calling for 
the formation of individuals who possess “moral integrity, discipline, civic responsibility, 
practical skills, foreign language proficiency, digital literacy, creative thinking, and readiness 
for international integration”10 (Communist Party of Vietnam, 2021, p. 233). The scope of 

this formulation reflects a direct inheritance from Ho Chi Minh’s conception of hồng and 
chuyên, expanded to encompass the competencies demanded by a digitally connected, globally 
integrated economy. 

The practical challenge lies in translating this vision into institutional reality. Vietnam’s 
higher education system has historically been structured around narrow disciplinary 

 
8 Author’s translation from Vietnamese. 

9 English translation by the author. 

10 Author’s own translation from Vietnamese. 
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specializations, with limited integration between technical training and the cultivation of 
ethical reasoning, social awareness, or adaptive capacity. Recognizing this gap, recent reforms 
have begun to shift university curricula toward models that combine academic instruction 
with enterprise collaboration, workplace immersion, and project-based learning. These 
developments represent an operationalization of Ho Chi Minh’s insistence that education 
must be inseparable from the conditions of real social and economic life. However, the 
transformation remains uneven across institutions and regions, and the depth of integration 
between moral formation and technical education varies considerably. 

The World Bank’s Human Capital Index offers a quantitative lens through which to 
assess Vietnam’s progress (Felix, 2024). In its 2020 update, the Index assigned Vietnam a 
score of 0.69, indicating that a child born in the country could expect to achieve 69 percent 
of their potential productivity given complete education and full health (World Bank, 2020). 
This score placed Vietnam 38th among 174 economies, above countries with significantly 
higher GDP per capita such as Russia and China. Yet the same data revealed a telling 
discrepancy: while Vietnamese children can expect to complete 12.9 years of schooling, the 
learning-adjusted figure drops to 10.7 years when actual educational quality is taken into 
account (World Bank, 2020). This gap between access and quality points to precisely the kind 
of challenge that Ho Chi Minh’s holistic approach to education was designed to address. 
Expanding enrollment without deepening the quality and comprehensiveness of the 
educational experience produces a workforce that is formally credentialed but substantively 
underprepared. 

The second one insists on the strengthening professional ethics and social responsibility 
(Pham, 2024). The dialectical relationship between virtue and talent that Ho Chi Minh 
articulated has acquired renewed significance as Vietnam’s market economy generates both 
unprecedented opportunities and novel ethical pressures. The transition from a centrally 
planned to a market-oriented economy has expanded the scope of individual initiative and 
economic activity, but it has also created conditions in which professional competence can 
be exercised in the absence of adequate ethical oversight. Phenomena such as corruption, 
misuse of public resources, and erosion of professional responsibility constitute not merely 
moral failures but structural impediments to sustainable development, precisely because they 
represent the separation of talent from virtue that Ho Chi Minh warned against. 

Contemporary human resource management theory has arrived at a convergent insight 
through a different route (Parent-Lamarche et al., 2023). Performance evaluation systems in 
leading organizations increasingly recognize that measurable output alone provides an 
insufficient basis for assessing employee contribution. Qualitative dimensions such as 
professional conduct, collaborative capacity, ethical decision-making, and positive influence 
on organizational culture have become integral components of performance assessment 
frameworks worldwide. This convergence suggests that the principle Ho Chi Minh articulated 
from within the Vietnamese revolutionary tradition addresses a challenge that is inherent to 
any society seeking to harness human capability for collective benefit: ensuring that the 
development of individual competence proceeds in tandem with the strengthening of social 
responsibility. 

The policy implication is that Vietnam’s human resource development strategy cannot 
afford to treat ethical formation as a supplementary concern. Professional ethics, social 
accountability, and civic consciousness must be woven into the fabric of workforce 
development at every level, from university curricula to corporate training programs to public 
sector capacity building. This requires not only institutional mechanisms but a cultural 
commitment to the proposition that excellence without integrity is fundamentally incomplete. 

And the third pillar concerns building an ecosystem of lifelong learning (Kien, 2025). 
Ho Chi Minh’s vision of learning as a lifelong social imperative confronts what is perhaps its 
most demanding test in the conditions of the contemporary labor market. The World 
Economic Forum’s Future of Jobs Report 2025 projects that, by 2030, structural change will 
create 170 million new roles while displacing 92 million, and that 59 percent of workers will 
require substantial retraining within the same period (Shaji George et al., 2025). These figures 
describe a labor market in which the knowledge and competencies acquired through initial 
education become insufficient within a single decade of professional life. 

For Vietnam, where the economy is undergoing simultaneous transitions in technology 
adoption, industrial upgrading, and global supply chain integration, the imperative of 
continuous learning is particularly acute (Tran, 2024). The traditional model of education as 
a one-time preparation for a stable career no longer corresponds to the realities of a labor 
market defined by rapid technological change and occupational fluidity. What is required 
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instead is an ecosystem of lifelong learning in which formal education, workplace training, 
self-directed study, and community-based knowledge exchange form an interconnected 
continuum. 

Ho Chi Minh’s emphasis on self-directed learning and practical experience provides a 
philosophical foundation for such an ecosystem. His argument that learning occurs through 
the encounter between the individual and the concrete conditions of social life supports the 
development of workplace-integrated training, mentorship networks, and practice-oriented 
continuing education. More fundamentally, his insistence that learning is not merely an 
individual pursuit but a social responsibility suggests that the construction of a lifelong 
learning ecosystem requires coordinated action across multiple levels: national policy 
frameworks that incentivize continuous skill development, organizational cultures that value 
learning as a core institutional practice, and individual dispositions that embrace adaptability 
as a professional and civic virtue. 

4. Discussion 
The findings presented above invite a broader conversation about the place of Ho Chi 

Minh’s philosophy of human development within the landscape of international theoretical 
discourse. This section situates his thought in relation to three influential frameworks that 
have shaped global understanding of human resource development, examines the theoretical 
and practical implications of the analysis, and acknowledges the limitations of the present 
study. 

The human capital tradition inaugurated by Schultz (1961) and formalized by Becker 
(1993) shares with Ho Chi Minh a fundamental recognition that investment in education and 
training yields returns that extend beyond the individual to the broader economy. Schultz 
(1961) argued that knowledge and skills constitute a form of capital whose accumulation 
drives economic growth. At the same time, Becker (1993) developed this insight into a 
comprehensive theoretical framework demonstrating that investment in education functions 
analogously to investment in physical capital. Ho Chi Minh, writing from a different 
intellectual tradition and addressing a different set of historical circumstances, arrived at a 
structurally parallel conclusion when he identified education as the precondition for economic 
and cultural development. 

The convergence, however, is partial. Human capital theory, as classically formulated, 
evaluates educational investment primarily through the lens of economic productivity. Its 
central metric is the rate of return on educational expenditure, measured in terms of increased 
earnings and output. Ho Chi Minh’s framework operates with a broader evaluative horizon. 
For him, the purpose of education extends beyond the production of economically 
productive individuals to encompass the formation of morally responsible citizens capable of 
serving their communities and humanity at large. Where human capital theory asks what 
education contributes to economic output, Ho Chi Minh asks what education contributes to 
the full realization of human potential in its ethical, social, and intellectual dimensions. This 
distinction does not render the two frameworks incompatible, but it does reveal that Ho Chi 
Minh’s approach addresses dimensions of human development that fall outside the analytical 
scope of the economic model. 

A deeper resonance emerges when Ho Chi Minh’s thought is placed alongside the 
capability approach developed by Sen (1999) and the human development paradigm advanced 
by ul Haq (1995). Analysing these works it was found that Sen (1999) reconceptualized 
development as the expansion of real freedoms that enable people to live lives they have 
reason to value, shifting the evaluative focus from income levels to the substantive 
opportunities available to individuals. ul Haq (1995), the architect of the United Nations 
Human Development Index, translated this philosophical reorientation into a practical 
framework for measuring national progress, arguing that increases in income are essential 
means but not the end of development. 

Ho Chi Minh’s insistence that human beings are simultaneously the goal and the driving 
force of revolutionary endeavor articulates a strikingly similar principle through different 
conceptual language. When he declared that socialist construction requires above all the 
development of socialist people (Ho Chi Minh, 2011d, p. 66), he was asserting that the quality 
of a society’s development is ultimately measured not by its material output but by the kind 
of human beings it produces and empowers. The parallel with Sen’s (1999) proposition that 
development consists in the expansion of human capabilities is substantive rather than 
superficial: both thinkers reject purely economic metrics of progress in favor of frameworks 
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centered on what individuals are able to do and to become. 
Where Ho Chi Minh’s approach diverges from the capability tradition is in the explicit 

moral content it assigns to human development. Sen’s (1999) framework is deliberately open-
ended regarding the specific capabilities that societies should prioritize, leaving this 
determination to processes of public deliberation. Ho Chi Minh, by contrast, specifies the 
ethical qualities that education and development should cultivate: revolutionary morality, 
social responsibility, commitment to collective welfare, and the integration of personal 
excellence with service to the nation and humanity. This specificity reflects the context of a 
revolutionary society engaged in the simultaneous tasks of national liberation, social 
transformation, and economic construction, where the content of human development could 
not be left to abstract deliberation but had to be articulated in terms responsive to concrete 
historical imperatives. 

Delors et al. (1996) proposed an influential framework for education in the twenty-first 
century organized around four pillars: learning to know, learning to do, learning to live 
together, and learning to be. This framework, which has shaped educational policy worldwide, 
shares considerable common ground with Ho Chi Minh’s vision of holistic, lifelong 
education. This formulation that the purpose of study encompasses working, being human, 
serving the collective, and serving humankind maps onto the pillars with notable 
correspondence: “to work” aligns with learning to do, “to be human” with learning to be, and 
“to serve the collective and humankind” with learning to live together, while the entirety of 
his educational program presupposes learning to know as its intellectual foundation. 

The chronological relationship between these frameworks deserves emphasis. Ho Chi 
Minh articulated these principles decades before they were systematized by the UNESCO 
Commission into a global educational paradigm (Tran Thi Ha, 2024). This temporal 
precedence does not establish influence in any direct sense, but it does suggest that the 
challenges of integrating intellectual, ethical, practical, and social dimensions of education 
were recognized by thinkers operating in diverse cultural and political contexts well before 
they were codified in international policy discourse. Ho Chi Minh’s contribution, viewed in 
this light, represents an independent intellectual tradition that arrived at convergent insights 
through engagement with the specific conditions of Vietnamese society. 

The analysis presented in this study carries implications at both the theoretical and 
practical levels. Theoretically, it demonstrates that the global discourse on human 
development and human resource formation can be enriched by sustained engagement with 
non-Western intellectual traditions. Ho Chi Minh’s philosophy of human development offers 
a framework in which economic productivity, ethical formation, and lifelong adaptive capacity 
are understood not as competing objectives but as mutually constitutive dimensions of a 
single developmental process. This integrated vision provides a counterpoint to frameworks 
that treat these dimensions in isolation, whether by reducing human development to 
economic calculation or by abstracting ethical considerations from the material conditions of 
social life. 

Practically, the study suggests that Vietnam’s human resource development strategy 
possesses a distinctive philosophical resource that can inform its response to the challenges 
of the Fourth Industrial Revolution (Schwab, 2016; Phung Tran My Hanh & Vu Thi Tra Mi, 
2018). As the global labor market undergoes rapid structural transformation, the need for 
workers who combine technical competence with ethical judgment, social responsibility, and 
the capacity for continuous learning has become a universal concern. Ho Chi Minh’s 
philosophy, when interpreted in light of contemporary conditions, provides a coherent 
rationale for educational and workforce development policies that resist the reduction of 
human potential to any single dimension. 

This study is subject to several limitations that should guide future inquiry. First, as a 
documentary analysis focused on Ho Chi Minh’s published writings, the study does not 
examine the institutional mechanisms through which his philosophy has been implemented 
in practice. Future research could investigate the degree to which Vietnamese educational 
institutions, enterprises, and public agencies have effectively translated these philosophical 
principles into operational programs and measurable outcomes. Second, the comparative 
analysis offered here is necessarily selective; a more comprehensive examination could extend 
the dialogue to include additional theoretical traditions, such as Confucian educational 
philosophy or postcolonial theories of development, which may illuminate further 
dimensions of Ho Chi Minh’s thought. Third, the study’s reliance on qualitative interpretation 
means that its conclusions, while grounded in systematic textual analysis, are not amenable to 
empirical verification in the manner of quantitative research. Mixed-methods studies that 
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combine philosophical analysis with empirical assessment of human resource development 
outcomes in Vietnam would represent a valuable extension of the present work. 

5. Conclusions 
This study has examined Ho Chi Minh’s philosophy of human development and its 

implications for building high-quality human resources in contemporary Vietnam. Through 
thematic analysis of his published writings and comparative engagement with international 
theoretical frameworks, the study yields three principal findings. 

First, Ho Chi Minh’s thought on human development constitutes a coherent 
philosophical system organized around three interconnected pillars: holistic education that 
integrates moral formation with intellectual and technical training, the dialectical inseparability 
of virtue and talent as co-constitutive dimensions of human excellence, and lifelong learning 
conceived as a permanent social imperative rather than a phase of individual preparation. 
These three pillars operate not in isolation but as mutually reinforcing components of a 
unified developmental vision in which the cultivation of the whole person serves 
simultaneously as the means and the end of social progress. 

Second, the comparative analysis reveals that Ho Chi Minh’s philosophy engages 
substantively with concerns that have animated the most influential international frameworks 
for understanding human development. His insistence that education serves as the generative 
foundation of economic and cultural progress resonates with the core proposition of human 
capital theory while extending beyond its economic calculus to encompass ethical and social 
dimensions. His vision of human beings as both the goal and the driving force of 
development shares deep structural affinities with the capability approach while specifying 
the moral content that development should cultivate. His articulation of learning as a lifelong 
endeavor anticipates by decades the formal codification of lifelong learning as a global 
educational paradigm. These convergences, arrived at independently from within the 
Vietnamese intellectual tradition, suggest that Ho Chi Minh’s thought represents a distinctive 
and underexplored contribution to the global discourse on human resource development. 

Third, the application of these philosophical principles to Vietnam’s current context 
demonstrates their continuing practical relevance. The challenge Vietnam faces in closing the 
gap between educational access and educational quality, the need to cultivate professional 
ethics alongside technical competence in a market economy, and the imperative to build an 
ecosystem of lifelong learning in an era of rapid technological change are all challenges to 
which Ho Chi Minh’s integrated philosophy of human development speaks with directness 
and specificity. The 13th National Congress of the Communist Party of Vietnam has affirmed 
this relevance by designating high-quality human resource development as a strategic priority 
articulated in terms that extend and operationalize Ho Chi Minh’s foundational principles for 
the conditions of the twenty-first century. 

The broader significance of this study lies in its demonstration that the global 
conversation on human development and workforce formation benefits from sustained 
engagement with non-Western philosophical traditions. Ho Chi Minh’s thought, when 
examined on its own terms and placed in rigorous dialogue with international scholarship, 
offers an integrated framework in which economic productivity, ethical formation, and 
adaptive learning capacity are understood as inseparable dimensions of a single developmental 
process. As nations worldwide grapple with the human consequences of technological 
disruption and social transformation, such integrated visions of what it means to develop 
human potential may prove not merely instructive but indispensable. 
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