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Abstract: This study explored the effectiveness of strategies used by school administrations in the
Kilimanjaro region, Tanzania, to protect children from neglect and abuse in public secondary schools.
The research, guided by Bertalanffy’s systems theory, employed a convergent mixed-methods design
with 427 participants, using both quantitative (questionnaires) and qualitative (interviews) data. The
findings revealed that neglect significantly hinders students’ academic and social development. To
address this, the study suggested establishing anti-neglect clubs where students receive teacher guidance
and implementing a forgiveness education program to foster empathy, conflict resolution, and
emotional awareness. The study also highlighted the need for regular evaluations of protective
strategies. It found no significant differences in the effectiveness of these strategies based on teachers’
years of experience. The study recommended that the Ministry of Education strengthen the
implementation and monitoring of child protection strategies and provide in-service training for
education officials and school staff. Additionally, teacher education programs should prioritize child

protection to better prepare future educators.
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1. Introduction

Following the adoption of the United Nations Convention on the Rights of the Child in
1989 (UNICEF, 1989) and the African Charter on the Rights and Welfare of the Child
(ACRWC) in 1990 (Organization of African Unity, 1990), notable strides have been made
toward integrating child rights into development agendas at global, continental, and national
levels. The ACRWC emphasizes that all children must be protected from neglect
exploitation and work that may pose risks to their physical, emotional, spiritual, moral, or
® | social development (ACRWC, 1990, Article 15[1]). Similarly, the UNCRC guarantees
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protection from neglect, and abuse (Articles 19, 34, and 35).
Despite these frameworks, protecting children especially in school settings remains a
BY shared responsibility extending beyond social services. Due to growing demands on child
Copyright: © 2022 by the awhors.  protection systems, social workers are often relegated to reactive roles, limiting the scope of
Submitted for open access publication  €atly interventions (Aurino & Giunti, 2022). Such early interventions are vital for reducing
under the terms and conditions of the ~ DOth the long-term effects of neglect and the costs of crisis responses (Aurino & Giunti,
Creative Commons Atribution (C BY) 20225 McFarlane et al., 2002). Educators and other frontline professionals are well-positioned
to identify early signs of neglect and respond collaboratively.
(https:/ /creativecommons.org/licenses/b However, many children still face neglect abuse, sometimes compounded by
V/40)). discrimination or conflict with the law, where they are often misclassified as offenders rather
than victims. This is worsened by the fragmented nature of current school-based child
protection approaches, which often fail to address the systemic nature of these issues. School
administrations must therefore acknowledge that effective protection strategies require clearly
defined structures, functions, and capacities, as highlighted by UNESCO (2023).
Although a few studies in the Kilimanjaro region have documented incidents of school-
based abuse, there remains a significant gap in practical and theoretical understanding of
effective interventions. Brunswick (1952) warned that interventions lacking a systems-level
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petspective risk being ineffective. Consequently, this study adopts a systems theory
framework to assess how school administrations in public secondary schools in Kilimanjaro
implement and manage child protection strategies. Its importance stems from the fact that
schools setve as a primary environment in children’s formative years, where protection from
neglect and abuse must be a priority.

This study was guided by one research question and one hypothesis:

How effective are the strategies used by school administration in protecting children
from neglect and abuse in public secondary schools in the Kilimanjaro region, Tanzania?

Hi There is a significant difference between teachers’ mean scores on the rating of
Effectiveness strategies used by school administration in protecting children from neglect and
abuse in public secondary schools based on years of experience.

2. Literature Review
2.1. Theory Review

This study was guided by systems theory and its approach, as originally developed by
von Bertalanffy (1968). Open systems theory is based on the premise that organizations are
continually shaped by internal, external, and interconnected environments, which influence
their structures, operations, and overall behavior. These interactions, in turn, affect
organizational well-being, performance, and development over timeFor school
administrators, applying systems theory is crucial in developing strategies to protect children
from various forms of abuse. Addressing the challenges associated with child protection may
be more effective when approached through a systems perspective. This theory was chosen
due to its capacity to integrate multiple components and strategies into a unified framework
for safeguarding students from neglect and abuse. It emphasizes specific structures, functions,
capacities, and system-related components, including inputs, processes, and outputs.To
develop viable solutions, various strategies for addressing neglect and abuse in secondary
schools within the Kilimanjaro region must be assessed and synthesized into a cohesive
system. This integrated approach can enhance the effectiveness of child protection measures
within school environments.

2.2. Emprical Review

A study conducted in the United States (Murphy et al., 2024; Walsh et al., 2022) on the
effectiveness of strategies for child protection against neglect emphasized the importance of
in-service or post-qualification training for staff. However, the study highlichted a lack of pre-
service training for student teachers and newly qualified teachers, despite their annual field
placements. Furthermore, newly qualified teachers reported feeling unprepared to handle
childhood trauma effectively upon entering the profession due to inadequate training during
their qualification courses. While many teachers recognize the signs of child abuse and
neglect, underreporting remains a significant issue (Goebbels et al., 2008). This is particularly
evident in primary schools, where teachers often fail to report suspected abuse or neglect to
statutory agencies (Shatley, 2020). In addressing this gap, the present study explored the
effectiveness of alternative strategies for protecting children from neglect beyond teacher
training, which appears to be insufficient due to the lack of preparation provided in teacher
qualification programs.

A study by Hawkes, Paton, and Ibrahim (2024) involved both teaching and non-teaching
staff. However, the final analysis included only data from class teachers who completed all
questionnaire items. The study’s research methodology raised several concerns. Firstly, it did
not specity the target population from which the sample was drawn, making it difficult to
determine the appropriateness of the sample. Secondly, despite data collection from both
teaching and non-teaching staff, only class teachers’ responses were considered in the final
analysis. Thirdly, the sampling techniques used to select respondents and schools were not
identified, raising concerns about the reliability and credibility of the findings. To address
these gaps, the present study clearly defined the target population, sample size, and sampling
techniques used. The study also found that the long-standing absence of structured child
protection strategies in teacher preparation programs persists, with ongoing uncertainty about
the most effective way to integrate child protection content into teacher education. In
response to this issue, the current study examined the effectiveness of strategies implemented
by school administration to protect children from neglect, including teacher training, and
explored ways to enhance its impact.

Bosch (2023) suggests that the explicit teaching of conflict resolution strategies,
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combined with teacher modeling and guidance, can serve as a valuable tool for young children
learning to express their thoughts and emotions effectively. Teaching conflict resolution
empowers students to address problems independently, rather than relying on others, a skill
that proves beneficial in all areas of life. The study involved 61 teachers from 45 secondary
schools, utilizing a mix of data collection methods, including questionnaires, stimulated recall
interviews, and over 100 lesson observations. However, the research did not specify the
design or sampling techniques, which limits the ability to generalize the findings. To address
this limitation, the current study elaborates on the research design and sampling techniques
used. Despite this gap, Cao, Wang, Lv, and Xie’s (2023) study found that conflict resolution
strategies can help children express their feelings and resolve conflicts, serving as a facilitator
and guide in finding solutions. Building on this, the current study investigates the effectiveness
of strategies employed by school administrations in protecting children from neglect in
secondary schools in the Kilimanjaro region.

Ng’ondi (2015) examined the challenges faced by school administrators and the
strategies employed to protect children from abuse in public secondary schools in Tanzania.
The study focused on teachers from four selected secondary schools, using purposive
sampling. Data was collected through semi-structured interviews with standard one and two
teachers, employing a combination of instruments such as an interview guide, questionnaites,
documentary analysis, and observation schedules. The sample size ranged from 80 to 180
participants for survey designs, while 2 to 4 participants were involved in the case study
design. However, the generalization of the findings to the wider Tanzanian context was
limited, as the sample was not representative of the broader population. The current study,
therefore, addresses this gap by ensuring the findings are not generalized from a non-
representative sample. The study found that teachers implemented strategies such as raising
awareness through training, discussions on child rights (especially the right to protection), and
establishing child-friendly spaces for activities like play, recreation, education, health, and
psychosocial support. However, the effectiveness of these strategies was limited, as teachers
faced various challenges. To fill this gap, the current study investigates the effectiveness of
strategies used by school administrations in protecting children from neglect in secondary
schools in the Kilimanjaro region, Tanzania.

Therefore, the literature review on strategies for protecting children from neglect
highlighted several key points. First, most previous studies employed a qualitative approach,
with common data collection methods including questionnaires, interviews, and classroom
observations. However, some studies had limitations in terms of the target population and
sampling techniques, which may have impacted the credibility of the findings. Second, the
literature indicated the use of conflict resolution strategies, updated training in colleges,
awareness campaigns, and the establishment of child-friendly spaces that provide a safe
environment for children, including play, recreation, education, health, and psychosocial
support. Given these limitations, the current study aimed to address these gaps by examining
the effectiveness of strategies employed by school administrations in protecting children from
neglect in secondary schools in the Kilimanjaro region, Tanzania. To ensure the reliability and
credibility of the findings, the researcher provided a detailed description of the research
methodology used. Data was collected using questionnaires and interview guides from
teachers, students, and discipline masters, while heads of schools and district education
officers were interviewed. The study also aimed to fill the gap in existing research on the
specific strategies used by secondary school administrations in safeguarding children from
neglect and abuse, addressing both knowledge and methodological gaps.

3. Materials and Methods

This study utilized a convergent mixed methods design to collect both quantitative and
qualitative data within a single phase. The target population included teachers, students,
discipline masters/mistresses, headmasters/mistresses, and district education officers.
Stratified and purposive sampling techniques were employed to select a study sample of 427
respondents. The researcher selected 28 secondary schools across 6 districts in the
Kilimanjaro region. The sample consisted of 252 students, 112 teachers, 28
headmasters/mistresses, 28 discipline masters/mistresses, and 6 district education officers,
out of a possible 7. Data for this study were gathered using questionnaires and in-depth
interview guides. The validity of the instruments was assessed by research experts, while the
reliability of the questionnaire was evaluated using the Cronbach’s alpha technique. The SPSS
output on reliability statistics for the strategies employed by school administrations in
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protecting children from neglect and abuse yielded a Cronbach’s alpha of .812 for students,
.824 for teachers, and .878 for discipline masters, all of which were based on 10 items related
to the strategies. According to Taber (2018), a Cronbach’s alpha above .70 is generally
considered acceptable reliability. All constructs had reliability coefficients above .70,
indicating the instruments were reliable. Quantitative data were analyzed using descriptive
and inferential statistics, with results presented in frequencies and percentages through tables.
The hypothesis was tested using ANOVA at a 0.05 significance level. Qualitative data were
analyzed by transcribing interview data, presenting indirect quotations, and interpreting the
findings using a coding scheme. The study adhered to key ethical principles in scientific
research by ensuring participant protection, informed consent, confidentiality, and integrity.

4. Results and Discussion

4.1. Effectiveness of the Strategies Used by School Administration in Protecting Children from
Neglect in Public Secondary Schools

The researcher examined the Effectiveness of the strategies used by school
administration in protecting children from neglect. The information was obtained through
Questionnaires from students, teachers, and Discipline masters but also through interviews
done with the heads of schools and the district education officers. The data were presented
in responses from teachers (n=112), students (n= 252), and discipline masters (n=28). The
researcher had two sections to look at, first looking at the type of neglect practice in secondary
schools and second the effectiveness of strategies that are used by school administration in
protecting children from neglect.

4.1.1. Types of Neglect Practiced in Secondary Schools

The researcher aimed at investigating the types of neglect abuse that are practiced in
schools. To achieve this, the replies to this question were examined and appropriate
clarification was made from the results. The data are found in Table 1 which presents
responses from teachers (n=112), students (n= 252), and discipline masters (n=28) response.

Table 1. Response of teachers, students, and discipline masters (DMs) on type of neglect.

Students Teachers DM

Type of neglect T 7, F % T A
Care 62 24.6 20 17.9 8 28.5
Emotional 30 12 18 16.1 6 21.4

Medical 29 11.5 15 13.3 2 7.1
Educational 44 17.5 25 22.3 3 10.7
Supervisory 87 34.5 34 30.4 9 32.1
Total 252 100 112 100 28 100

Source: Field data (2024).

The data from Table 1 show the types of neglect reported by students in schools, with
supervisory neglect being the most prevalent at 87 (34.5%), followed by care neglect at 62
(24.6%), and educational neglect at 44 (17.5%). Emotional neglect was reported by 30
students (12%), while medical neglect was the least reported at 29 (11.5%). This suggests that
care and emotional neglect were more commonly perceived by students in schools. In
comparison, teachers reported similar patterns, with 34 (30.4%) indicating supervisory
neglect, followed by care neglect at 20 (17.9%), educational neglect at 25 (22.3%), emotional
neglect at 18 (16.1%), and medical neglect at 13 (13.3%). According to the teachers,
supervisory neglect, educational neglect, and emotional neglect were more frequently
observed in schools. For discipline masters, 9 (32.1%) identified supervisory neglect as the
most common, followed by care neglect at 8 (28.5%), educational neglect at 3 (10.7%),
emotional neglect at 6 (21.4%), and medical neglect at 2 (7.1%). These responses suggest that
discipline masters viewed supervisory, emotional, and care neglect as the primary issues in
schools. Neglect is often identified through its impact on children’s school performance and
attendance, with common indicators including hunger, inadequate clothing, missed health
appointments, poor hygiene, persistent lateness, educational absences, and signs of cognitive
or emotional delays, all of which can be observed in school settings (Manly et al., 2013).

The data shows that the most common type of neglect was supervisory neglect as the
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majority of the respondents rated it. The data were supported by the head of the school’s
response from the interview who said, “we bave Parents who do not attend and monitor well their
children which in the end this result in abuse of the children” Interview (28/06/2024).

The response entails this is a concerning situation whereby a parent leaves a child alone
at home as they go, this shows how parents lack supervision of their children as a result these
children are neglected.

Emotional neglect was another type of neglect that is suspected when a serious health
and safety hazard is present in a child. this is shown physically as some children are left alone
crying and show being an irritation. A study by Manly, Lynch, Oshri, Herzog, and Wortel
(2013) found that neglect was Emotional when an adult fails to provide attention to a child’s
emotional needs fails to provide psychological care or permits the child to use alcohol or
drugs. The head of the school said, “sometimes their children who are not happy most of the time cry
and do not cooperate with others even in games, that can be the problem of lack of food or Sleep and other
social needs, in turn, become a neglect abuse” Interview (05/07/2024).

Another head of school said, “Also emotional neglect is done by the teacher as they are not treating
all children equally, for example, teaches just concentrate on those students who are well in class and neglect
those who are weak in learning which causes an emotional distraction to the weak student’ Interview
(06/07/2024).

From the response of the head of schools the observable emotions of neglect of the
child with a suspected cause i.e. anger or tiredness, which is often attributed by the teacher to
concerns of hunger or nourishing neglect, and withdrawal and aloneness in the classroom,
attributed to potential concerns that a child is living with emotional neglect. A study by Manly
et al. (2013) identified wider factors such as substance or alcohol use, learning disability,
mental health problems, or domestic violence and abuse in the family, all increase the
likelihood of a child experiencing neglect emotional, and can potentially be detected by school
staff during interactions between the child and their parents.

Care neglect was found in school as parents fail to provide for the child’s basic needs to
their children such as food of quantity and quality, satisfactory clothing that is clean and fits
the child, and poor hygiene or sanitation by having the child clean. As one head of school
said, “I see children who are hungry in the morning as they come to school and they looking for food. Also,
other children are very dirty which means parents fail to take care of then” Interview (21/07/2024).

The response entails that care neglect is a problem in schoolchildren as a parent fails to
take care of them. For example, if a child asks the neighbor for food often, with bad clothing,
and smells urine and bad this is considered care neglect.

Educational neglect comprises a parent who fails to send the child to school or stops the
child from getting a suitable education in their life. It was noted that as said by one head of
school, “despite free education still we have a lot of parents who do not bring the children to school, you find
a child has passed well but the parent takes her to be the house girl or, married, for boy most of them go for
shamba work and become house boys” Interview (12/07/2024).

The response implies that educational neglect is a parent’s failure to take their children
to school because of ignorance and another bad cultural background, It gives a wrong
impression since now we have free education but still, some parent does not take their
children to school. The study by Hornor (2014) found that Educational when an adult fails
to educate a child or attend to special education needs,

Medical neglect is the other type of neglect characterized by certain medical conditions
of the children. That is based on children’s medical conditions as not every child in the system
has those needs. This entails the failure to provide suitable medical care to children such as
medical valuation or treatment for an injury, disease, or incapacity. The study by Hornor
(2014) found that medical neglect is when an adult fails to provide essential medical or mental
health treatment, fails to provide mental care, or permits the child to use alcohol or drugs.

The disctrict education officers gave his opinion and said, “We may consider neglect as just a
small issue, but they are issues we get like dirty students, students saying they haven't had morning tea or given
a lot of work at home other not being given attention when that as something from parents” Interview
(9/07/2024).

This entails that neglect is a problem that needs to be resolved with different strategies
to help the student to study well and hence protect them from this abuse. For that reason,
Beddoe, de Haan, and Joy (2018) found that neglect schools are vital preservation partners
within the local authority, having the chance to observe children’s connections with their
peers and families over a lengthy period of growth.
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4.2. Effectiveness of the Strategies Used to Protect Children from Neglect

After establishing the existence of different types of neglect witnessed and or
experienced in secondary schools, the study aimed at finding out the Effectiveness of the
strategies used by school administration in protecting children from neglect in secondary
schools. Information to address this question was acquired from teachers, students, discipline
masters/mistresses, headmasters/mistresses, and disctrict education officers and was
presented and described. This is found in table 2 which presents responses from teachers
(n=112), students (n= 252), and discipline masters (n=28) on the Effectiveness of strategies
used by school administration in protecting children from neglect in secondary schools. The

research used the Likert scale with 4 categories: “effective”, “somehow effective”, “not
effective”, and “I don’t know”.
Table 2. Response of teachers, students, and discipline masters (DMs) on the effectiveness of the strategies.
Strategies Respondents Effective Somehow Not effective I don’t know Mean
effective
F % F % F % F %
Good involvement of  Teachers 60 53.6 35 313 17 156 0 3.724
the  stakeholders 7gq don 100 396 115 456 30 119 28 3591
dealing with  child
protection from DMs 12 42.8 15 53.5 1 3.6 0 0 3.473
neglect
Teachers”  training  Teachers 32 286 69 66 11 9.8 0 0 3.442
Zzoﬁégﬁid PrOTECtion “Students 5 234 168 666 16 63 9 36 3320
DMs 0 0 25 89.3 3 10.7 0 0 3.321
Students taught about  Teachers 20 179 60 535 29 259 0 3.247
Efsmir:gﬁccfon Hght T dents 50 198 148 587 40 159 14 55 2971
DMs 5 17.9 20 71.4 10.7 0 3.101
Well-informed  and  Teachers 80 714 27 241 4.9 0 0 3.908
sesitized SO0l T dents 120 476 105 416 21 83 6 24 3870
neglect DMs 20 714 8 286 0 0 0 0 3.919
Good  laws  and  ‘Teachers 71 633 26 232 15 134 0 0 3.126
g?ilf;cezon for child 75, dents 126 50 78 309 48 190 5 2 3l
neglect DMs 23 821 0 0 5 17.9 0 0 3.814
The wuse of active Teachers 16 13.4 70 625 28 25 0 0 2.813
szszrglfene;j’scrfs % Students 60 238 88 349 70 277 34 13 2832
DMs 0 0 26 929 2 7.1 0 0 3.124
Well-set  rules  and = Teachers 68 60.7 40 35.7 4 3.5 0 0 3.479
;i%:iit;%is for hild S dents 100 397 92 365 47 187 13 52 3816
neglect DMs 14 50 14 50 0 0 0 0 3.743
Well-set ipiriative to Teachers 28 25 68 60.7 16 14.3 0 0 3.140
Eg;f:;t children from g gents 32 127 118 468 80 317 22 87 2781
DMs 8 286 20 714 0 0 0 0 3.106
Guidance and  Teachers 90 80.3 20 7.9 2 17.9 0 0 3.901
counseling on neglect 75y dens 149 591 100  39.7 12 0 0 3.784
DMs 27 96.4 1 3.6 0 0 0 3.892
Sense of love and Teachers 28 25 50 446 34 304 0 0 3.108
humanity on neglect 75y denes 63 25 90 357 90 357 9 36 3182
DMs 8 28.6 10 357 10 357 0 0 3.201
Source: Field data (2024).
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The data in table 2 revealed that the first effective strategy was guidance and canceling
on neglect as the data shows 90 (80.3%) of teachers opined the strategy effective, 20 (17.9%)
suggest the strategy to be somehow effective, while 2 (7.9) opined the strategy not effectively
and none held not to know the strategy. This implies that most majority of teachers 80.3% of
teachers found the strategy effective and the mean was 3.901 above the average mean score.
Out of all students, 149 (59.1%) opined the strategy is effective and 100 (23.8%) said it’s
somehow effective, only 3 (1.2) said it is not effective and none held not to know the strategy,
This entails again that majority of students found the strategy effective by 59.1% and the
mean was 3.784 above the average mean. With the mean of 3.892 above the average mean
of Discipline, the master indicates that 27 (96.4%) found the strategy effective and only 1
(3.6%) suggested the strategy as somehow effective, while no one opined not effective rather
alleged not to know. This implies that most majority of discipline masters had a strong
impression of the strategy being effective 96.4% which is very high compared to other
respondents. Based on the data responses from the teacher, students, and DMs, most
majorities of them prove a strong attempt by the school administration to address neglect
through guidance and counseling. This was supported by the head of school who said, “We
give extra care through guidance and counseling, or through referral to other specialists’ Interview
(17/07/2024).

The response entails that Interviews with the respondents revealed that the most
conducted or used strategy in the schools was the guidance and counseling strategy, this is
because every teacher in each school can easily give guidance to the students. The findings
were confirmed by the study of Brown, Bowyer, and Walsh (2024) who pointed out that some
involvements were available to address neglect, particularly in schools such as the founding
of guidance and counseling programs in schools that assist in guiding the student who is
neglected.

Another effective strategy was the good involvement of the stakeholders dealing with
child protection from neglect as the teacher revealed that 60 (53.6%) recommend the strategy
to be effective and 35 (31.3%) opined the strategy to be somehow effective, whilel7 (15.6)
propose not effective and none said not to be aware of the strategy. The data imply that the
majority of teachers’ responses found the strategy effective 53.6% and supported by a mean
of 3.724 above the average mean score. Regarding student’s responses revealed that 100
(39.6%) held the strategy to be effective and 115 (45.6%) said it was somehow effective, 30
(11.9) opined it is not effective and 7 (2.8%) supposed not to know the strategy. This entails
that a slight majority of students found the strategy effective 39.6% and others somehow
effective 45.6% which is a minor difference hence implying the strategy is effective as regards
the mean was 3.678 above the average mean. Also, it was marked that a minority of students
were not aware of the strategy 2.8% which entails the need to educate them despite being
few. On the side of DM, the data show that 12 (42.8%) held the strategy to be effective and
15 (53.5%) said it’s somehow effective, and only 1 (3.6%) held it not effective and none
thought it not to know the strategy, the mean was 3.473 on the Effectiveness of the strategy
which implies that majority of DM had the impression of the Effectiveness of the strategy as
many lied in the percentage of 53 and 42. Only 1 was not agreeing on the strategy was
effective. The response presented proves that the majority of the respondents agree on the
Effectiveness of the strategy of Good involvement of the stakeholders dealing with child
protection from neglect; Therefore findings show that teachers, student, and DMs’ remarks
that this strategy is effective though some student seems not to be aware of any strategy. It
was also said by the head of the school that, “we motivate parents to link up with supplementary
support to their child’s education and mental health since most neglect issues start from home to beal them meet
their needs but as they grow” Interview” (12/07/2024).

The disctrict education officers also said that “zhe role of school administration is child protection
from buying through increased linkages with parents as well the inclusion of children. Child protection is a
collaborative issue and involves all stakeholders in the issue”(24/07/2024).

The response indicated that when parents engage with various issues concerning their
children’s neglect, it fosters a collaborative approach to assisting neglected or abused children.
Parental involvement in a child’s education is crucial for their success both in school and in
life. This involvement is linked to improved academic outcomes, better school performance,
and a reduced risk of abuse. These findings align with those of Walsh, Howard, Hand, Ey,
Fenton, and Whiteford (2019), whose study emphasizes that increasing the involvement of
various stakeholders in addressing child neglect is essential. The study also highlights that one
of the main barriers to effective reporting of abuse and neglect is the limited engagement of
key stakeholders in child protection efforts.
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Another strategy that was seeing effective was Well informed and sensitizing school
administration about neglect whereby the findings table 2 revealed teachers responses by 80
(71.4%) found the strategy effective and 27 (24.1%) held it somehow effective, merely 3 (4.9)
held it is not effective and no one proposes not to know the strategy. This entails that the
majority of teachers with a mean of 3.908 above the average mean score teachers view the
strategy to be effective 71.4% as the school administration is well-informed and sensitized
about very important neglect issues. Concerning students, the response revealed that 120
(47.6%) opined the strategy to be effective and 105 (41.6%) held it’s somehow effective, while
only 21 (8.3%) said it is not effective and 6 (2.4%) held not to know the strategy. This was
reinforced by the mean of 3.870 above the average score mean which establishes aground for
the effectiveness of the strategy by 47% and 41.6% of students. On the same ground minority
of students, 6 percent were not aware of any strategy which entails requiring being educated.
On side of discipline masters, the data show that 20 (71.4%) held the strategy to be effective
and 8 (28.6%) alleged it’s somehow effective, while none said it is not effective and not aware.
The mean was 3.819 which was above the average mean score. The data indicate that the
majority of discipline masters 71% apprehended that the strategy is effective. Based on the
data from the three groups of respondents indicate that the administration is well-informed
and sensitized about neglect as the majority of them said the strategy is effective and the mean
score was also above the average mean. This means that respondents comply with the strategy
to be effective as one teacher commented, “we have the good and gualified head of school who is well
informed of the child protection systens”.

The response suggests that a well-informed and sensitized school administration plays a
key role in identifying and addressing issues of neglect, which in turn influences the school’s
strategic decisions regarding child protection. This is reflected in the findings regarding the
academic qualifications of school heads, where the majority were highly qualified: 5 (17.9%)
held a diploma, 18 (64.3%) held a degtee, and 5 (17.8%) held a master’s degree. None of the
school heads held only a certificate. These findings are consistent with the study by Hawkes,
Paton, and Ibrahim (2024), which examined child protection strategies in Australian schools.
The study, which involved 306 respondents, found that well-informed school administrations
were able to effectively manage both teaching and non-teaching staff in promoting child
protection and preventing neglect and abuse.

Concerning strategy of well-set rules and regulations for protecting children from neglect
was also held as effective. Table 2 shows that 68 (60.7%) of teachers opined the strategy to
be effective and 40(35.7%) supposed it’s somehow effective while 4 (3.5%) held it is not
effective and no one said is not aware. On this strategy, the mean was 3.479 which agreed
with the strategy by 68% of teachers which indicates the majority of them found the strategy
effective. Out of all students, 100 (39.7%) held the strategy to be effective and 92 (36.5%)
suggest it was somehow effective, 47 (18.7) thought it is not effective and 13 (5.2%) held “I
don’t know” the response. This entails that the majority of students agree on the strategy to
be effective with the existence of different rules and regulations in schools. The strategy had
a mean of 3.816 above the average score. About DMs the data indicate that 14 (50%) held it’s
effective and 14 (50%) suggest the strategy is somehow effective, while no one said not
effective and not aware of the strategy. This implies the Effectiveness of the existence of rule
and regulation in schools about neglect is high as the mean also was 3.965 above average
score. Students and discipline masters had almost the same rating with half effective and half
somehow effective which imply in the majority the strategy is effective but not used to its
maximum utilization. This was confirmed during the interviews with heads of school, who
said: “Generally speaking, we have rules and regulations which we use for issues that may arise. Despite
having this rule, the implementation depends much on t bead of school and school management with the
situation they come accessor at a particular moment” Interview (1 5/07/2024).

Another head of school said: “Our set of school rules and regnlations which we use when they broke
but for sure sometime they are not implemented at all. This entails that despite having them but are not well
excecuted when we have issues of discipline in school” Interview (19/07/2024).

The responses reveal that even heads of schools have doubts concerning the suitability
of sets of school rules and regulations. Although we have these rules and regulations well
transcribed but with minimum execution to its implementation This implies that some rules
need to be revised to be a realist to the existing problem of neglect of children but also
execution of the rule is very important. The study by Ng’ondi (2015) found that teachers were
using strategies like awareness creation through rules and regulations which protect children
which were discussed at the meeting on child right especially the right to protection and
discrimination related to neglect but also running of children-friendly spaces for a safe
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environment for a child. This rule and regulation ate discussed before putting implications.
The study also revealed using those strategies was so effective despite being faced with some
challenges. Using assertive behavior theory (Canter, 1989) will shade more light as far as
teaching students to be assertive in following rules and regulations so that they do not become
the victims of abuse; since some are victims because they do not follow school rules and
regulations truants, dropouts which expose them to dangers of violence and abuse.

Good laws and policy for child protection from neglect abuse was also seen as an
effective strategy whereby table 2 displays that teachers revealed that 71(63.3%) held the
strategy to be effective and 26(23.2%) suggest it somehow effective, merely 15(13.4) who said
it is not effective and no one held “I don’t know” which entails that majority of teachers were
impressed the strategy to be effective with 63.3 percent with the supportive mean of the mean
of 3.126 above average score. Regarding the mean of 3.111 students, the response indicates
that 126 (50%) held the strategy to be effective, 78 (30.9%) suggest it’s somehow effective,
only 48 (19.0) said it is not effective but also with 5(2%) who thought not to know hence this
shows that majority of students view this strategy as effective with the existence of law and
policy for child protection.

The data regarding discipline masters show that 23 (82.1%) believed the strategy was
effective, while 5 (17.9%) thought it was not effective, with no respondents indicating that it
was somewhat effective or unsure. The overall effectiveness of the strategy had a mean score
of 3.814, which was above the average. Most respondents agreed that the strategy was
effective, citing the existence of laws and policies for child protection set by the government.
This implies that all teachers should be knowledgeable about the policies that guide their
responsibilities toward students. These findings (Shpytalenko et al., 2024; McTavish et al.,
2022; Jackson et al., 2023) examined effective strategies for enhancing the skills and
performance of neglected children. Their studies found that well-established laws, alongside
various strategies, provide essential guidance for teachers in effectively managing different
programs within the school.

The study indicated that certain strategies, such as teacher training on child protection
against neglect, showed varying levels of effectiveness. According to table 2, 32 teachers
(28.6%) considered the strategy effective, 69 (61.6%) thought it was somewhat effective, and
11 (9.8%) felt it was not effective. None of the teachers reported being unaware of the
strategy, with a mean score of 3.234, which suggests that the strategy was not highly effective.
Students’ responses revealed that 59 (23.4%) considered it effective, while 168 (66.6%)
thought it was somewhat effective, and only 16 (6.3%) disagreed. As for discipline masters,
25 (89.3%) considered the strategy somewhat effective, while 3 (10.7%) deemed it ineffective.
The remaining responses were not rated. This suggests that the strategy is moderately
effective, with the majority feeling it was somewhat effective. In general, respondents shared
similar views, except for some students who reported being unsure. The overall impression
was that the strategy had some level of effectiveness, but its impact was not universally seen
as strong.

Additionally, prior studies highlighted the importance of teacher training in handling
child neglect. Some studies (Hamzeh, 2024; Boylan et al., 2023; Walsh et al., 2022) found that
newly qualified teachers often feel unprepared to handle childhood trauma due to inadequate
training in their qualification programs. Furthermore, Arnold and Maio-Taddeo (2007)
examined child protection training in 33 Australian universities and found a longstanding gap
in the inclusion of specific child protection content in teacher preparation programs. The lack
of clarity regarding the most effective methods to teach child protection also persisted. These
studies emphasize the need for teachers to receive specialized training in identifying and
responding to neglect, understanding its consequences, and learning how to report such cases.
Schools should implement seminars to raise awareness among staff, parents, and students
about child neglect and abuse.

On the strategy of students taught on the protecting right from neglect whereby teachers
responded 20(17.9%) said it’s effective and 60(53.5%) held it’s somehow effective, then 29
(25.9%) who suggest it is not effective hence this means that student is taught about
protecting rights. The mean of 3.101 indicates that students revealed that 50(19.8%) said it’s
effective and 148 (58.7%) said it’s somehow effective, then 40 (15.9) said it is not effective
and 14 (5.5%) said “I don’t know”. The findings suggest that the majority of students had a
view on the Effectiveness of the strategy being not effective. On side of discipline master, the
data show that 5 (17.9%) held it effective and 20(71.9%) opined to be somehow effective
besides that 3(10.7%) was on the point of not effective and no one held “I do not to know”
any strategy which implies that the strategy is somehow effective.
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The responses from teachers, students, and discipline masters indicate that the strategy
is generally perceived as somewhat effective. A significant majority of students are not
educated on issues of neglect, which increases their vulnerability to becoming victims of
neglect. Similar studies conducted by Ndijuye (2019) and Bosch (2023) highlighted that
effective teaching strategies can provide children with the means to express their emotions
and resolve conflicts. In this approach, the teacher acts as a facilitator, guiding students to
find the best solutions to their problems. Furthermore, research by Walsh et al. (2019)
suggests that raising awareness about child neglect is crucial in evaluating the current state of
protection practices and training among educators. The study identified a major barrier to
teachers effectively reporting abuse and neglect: the lack of training or knowledge regarding
detection and appropriate reporting procedures.

Regarding well-set initiative to protect children from neglect was somehow effective
since very little initiative is taken. Table 1 shows that 28 (25%) of teachers held it effective
and 68 (60.7%) said it’s somehow effective, then 16(14.3%) said it is not effective and none
was not aware, the mean was 3.140. This implies that most initiatives are not well set in
protecting children from neglect. Student responses revealed that 32(12.7%) said it’s effective
and 118(46.8%) thought it’s somehow effective, whereas 80 (31.7) said it is not effective and
22(8.7%) held “I don’t know”. The mean was 2.781 below the average mean. On side of
discipline masters, the data show that 8 (28.6%) said it’s effective and 20(71.4%) were on the
point of not effective and no one held not to be aware. Despite the strategy being somehow
effective, it was noted that some initiatives are taken by the head of the school as one said,
“we assist in the follow up of cases through working with volunteer children who identify and report cases of
children who are neglected by parents at home and left hanging” Interview (12/07/2024).

Ensuring a proper understanding of neglect is essential, as it would ultimately improve
the reporting rates of cases when they occur. Additionally, collaborating with volunteers who
are knowledgeable about child protection is an important initiative that can help protect many
children from abuse. Sharley’s (2022) study on the child protection system emphasizes the
growing importance of appropriate educational responses to child protection. This research
highlights how various creative strategies can be implemented to protect children from
neglect and abuse.

The last strategy was to promote a sense of Love and humanity in protecting children
from neglect. The data shows that 28 (25%) of teachers held it is effective and 50 (44.6%)
said it is somehow effective, then 34 (30.4) said it is not effective and none was not aware.
The mean was 3.108. This implies that the majority of teachers do not have a sense of love
and humanity. Regarding the students’ responses, 63 (25%) of students said it’s effective and
90 (35.7%) thought it’s somehow effective, 90 (35.7) said it is not effective and 9 (3.6%) held
“I don’t know”. The mean was 3.182 below the average mean. On side of discipline masters,
the data show that 8 (28.6%) said its effective, 10 (35.7%) and 10(35.7) were on the point of
not effective and no one held not to be aware. Based on the data presented shows that it is
somehow effective and others say it is not effective. This entails that if it is effectively applied
then may reduce issues of neglect through socialization and participation in school activities.
Children should be able to interact with their to help all parties. Children should be helped to
know how to love and negotiate peacefully to have their needs. Using assertive behavior
theory (Canter, 1989) shades lighter as far as training teachers to be assertive in helping
children with love and humanity so that they do not become the victims of abuse since some
are victims because they are not treated with love and care.

Other strategies proposed by respondents were Aimed at parents to change their
attitudes and behaviors concerning and use of public education tools which with these
changes parents can help well their children.

Besides that home visitation programs for new parents are most important as suggested
by the head of the school, “we need to form a committee that will reinforce parenting skills on the well-
being of the children by visiting and check progress if they take good care of their children and gave them the
basic needs” Interview 12/07/2024.

The response implies that belief such early orientation to parents will facilitate them to
be responsible for taking good care of their children for future development. Besides that, we
see that this strategy can be very demanding with the time that will be needed for one to go
from one house to another but also very cost full in terms of geographical location sometimes
getting parents at home during the day is another problem

Furthermore, communication strategies were said as one way of combating neglect
through educating parents, children, and caregivers. These strategies can be done using
educating parents but also using social media education, and education packages for all of
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society. One teacher commented that “Using media is simple and the message can reach people easily
through TV and radio. 1t can be done through varions announcements such comedies, plays, and films which
are shown in and can be seen with everyone throughout out the country”.

The response entails that media ate being used by everyone in the societies, providing
education through media will be the best strategy to help children since that message reaches
the parent and other members of society very easily as they are available throughout the
country and many people like to watch TV and Radio.

Children council strategies is another method used to educate children as proposed by
the teacher in the open-ended question that is whereby, “a well-planned group of 10 to 30 of the
same level can organize themselves with the facilitation of matron or patron and they can use it to educate
their fellows by giving them awareness on the thing that is related to child abuse and knowing their right when
they are abused by anyway.”

The response indicates that students themselves can protect each other from all kinds
of abuses when they are well guided by matrons and patrons in their respective schools. When
students are organized well can be a good strategy to protect each other by reporting all abuses
taking place in schools.

4.3. Hypothesis Test for One-Way ANOI1 A

While doing the - way ANOVA test to see if there are significant differences between
teachers’ mean scores on rating the effective strategies used in protecting children from
neglect based on years of experience, the following assumptions were considered. Each group
sample was drawn from a normally distributed population of teachers, second, all populations
had a common variance third and all samples were drawn independently of each other.

Stating decision rule: If P-value is less or equal to the significance level of 0.05 then reject
the Null hypothesis. The opposite is true.

The researcher computed the mean score of the groups according to their years of
experience and the summary of the findings is presented in table 3.

Table 3. Group statistics on the strategies used in protecting children from neglect concerning work experience.

N Mean Std. Deviation Std. Error
1-2 years 27 3.526 .6699 1175
3-5 years 43 3.339 .8434 1696
5-10 years 32 3.118 .5236 1413
11 and above 10 3.640 .6378 .0987
Total 112 3.405 .6686 .0869

The descriptive in table 3 indicates that in the four groups according to the year of
experience-rated the strategies used in protecting children from buying were average with
slight differences among the groups.

The researcher used the application of the computer package SPSS output to determine
if the groups were statistically different or not. Table 4 shows the summary of the ANOVA
output below.

Table 4. One-way ANOVA output on the year of work experience and strategies used in protecting children from neglect.

Sum of Squares Df Mean Square F Sig.
Between Groups 2.984 3 995 2.230 077
Within Groups 44.386 100 449
Total 46.47 103

JETM Vol.3 Issue 2

The findings in table 4 indicate the output of one-way ANOVA is (F = 2.230, P=0.77).
The findings indicate that P-value is greater than 0.05 significance level.

Therefore, based on the decision rule If the P-Value is less than the significance level of
0.05 then reject the null hypothesis. The opposite is true. Since (F = 2.230 and P=0.077)
indicate that P-Value is greater than the 0.05 significance level, therefore fail to reject null
hypothesis, there are no significant differences between teachers’ mean scores on rating the
effective strategies used in protecting children from neglect based on years of experience. The
differences indicated in the group statistics seem that some of the teachers rated high the
effectiveness of strategies used in protecting children from neglect in secondary schools in
the Kilimanjaro region, Tanzania.
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Generally, the strategies used by school administration in protecting children from
neglect are effective as most respondents showed a positive response to the strategies.
effective strategies include good involvement of the stakeholders, well-informed and
sensitized school administration, good laws and policies, guidance and counseling, and well-
set rules and regulations. Other strategies which were somehow effective were teacher’s
training, student awareness, the use of the juvenile court, well-set intuition, and a sense of
love and humanity.

Other strategies found were children council strategies which is the method used to
educate children children to organize themselves and protect themselves from child abuse by
reporting and helping others who are abused. Child council works best as no child will be
abused and left out the aim here is to help each child to be safe. Also through education like
parenting education, social media education will save a lot of children who are being abused.

5. Conclusions

The study concludes that the most effective strategies employed by school
administrations to protect children from neglect include active involvement of stakeholders,
a well-informed and sensitized school administration, strong laws and policies, guidance and
counseling, and clearly established rules and regulations. Other strategies that were somewhat
effective included teacher training, student awareness, the use of juvenile courts, a strong
institutional framework, and fostering a sense of love and humanity. The study also identified
the children’s council strategy, which empowers children to organize, protect themselves
from abuse, report incidents, and assist peers in need. Additionally, strategies such as
parenting education manuals, media education packages, and other educational initiatives are
vital in preventing neglect. The hypothesis was that there would be no significant differences
between teachers’ mean scores for evaluating the effectiveness of strategies in protecting
children from neglect, based on years of experience. The results indicated that while teachers
rated the effectiveness of the strategies, there was no significant relationship between years
of experience and the ratings. The study recommends that the Ministry of Education, Science,
and Technology ensures the effective use of current strategies, while providing close
supervision and monitoring to reduce the widespread neglect and abuse in schools. In-service
training should be provided for all district education officers, heads of schools, discipline
masters, and teachers to familiarize them with child protection strategies, including
recognizing signs and symptoms of neglect and knowing how to assist affected children.
Additionally, schools should establish specialized departments or units to address and manage
neglect and abuse cases, ensuring early identification and timely provision of care and support
services. Furthermore, an alternative to punitive measures for neglect should be considered,
such as using positive reinforcement. Praising children when they behave well can encourage
self-discipline and model positive behaviors, as it costs nothing but fosters a supportive
environment.
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